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As an exchange teacher, I visited St. Paul’s School in Baltimore last March for one week. This 
report is to let you know about the students, lessons, school, and two workshops I conducted there 
for high school students who are learning Japanese.
I   Observations
1, Lower School
Lower School is for students from seven to ten years of age. In Japan, elementary school is for 
from seven to twelve, so I felt all children there were still very cute and full of pep. What’s more, 
the teacher in the Japanese lesson was very skillful to handle the kids effectively. The teacher 
used songs, the monitor, games, etc. to maintain the students’ interest and attention. Each lesson 
is around 30 minutes but there aren’t break times between the prior and the next lesson, so in 
effect it’s sometimes shorter. Contents of lessons are greetings, vocabulary, grammar, practice and 
greetings again. There are a lot of opportunities to practice for the kids. This means that the teacher 
has to prepare a lot in advance for each lesson. Especially, making gift-cards for kids to do their 
practices well is quite demanding work for the teacher. When I observed the lessons, students were 
eager to practice and got a lot of gift-cards and stickers, so the gifts almost ran out, she said that she 
had to make new cards soon.
Every student looked very happy to study Japanese. I think this is because the teacher always 
does great preparations for the students.
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Picture 1: Quizlet
This is one of the Internet services and we can use 
this in App version. It is called “Quizlet”. You have to 
make some cards in Quizlet according to the themes of 
the lessons in advance by yourself; however, you can use 
these cards in many ways such as choosing, rearranging, 
making sentences and so on. For learning languages, 
Quizlet is a very useful tool for the beginner.
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2, Middle School
Middle School is for students from 11 years old to 14 years old. It is said in Japan that 14 year-
old students are adolescents and so they are at a rebellious age. At a Japanese junior high school, 
14 year-old students are the right in the middle of their schooling so their life becomes definitely a 
slump. On the other hand, here in Middle School at St. Paul’s, they are in the highest grade of their 
school, so I felt their faces were filled with a sort of confidence. 
In lessons, like at Lower School, the teacher devised ways to teach them, using the classroom 
monitor, having them assume the role of a teacher, completing a quiz and trying to make a shot like 
a basketball player after doing a good job in their check test and if they make a shot they can get 
one more sticker. This way, the teacher never bored the students.
In addition, two Gakushuin high school exchange students joined the lessons as assistants. They 
asked questions in Japanese and students answered in Japanese. They seemed to build good rela-
tionships with one other.
3, Upper School
Upper School students are from 15 to 18 years old. I could observe Japanese lessons and two 
English literature lessons; one was about modern and the other about classical literature. In the Jap-
Picture 3: Hiragana practice
This is a very unique practice to learn hiragana. Hira-
gana are lined up like in an eye test, where they are small-
er according to how far down they are in the line. Students 
have to not only understand/read a particular hiragana but 
also to see/watch the smaller ones. This guise of an eye 
test motivated students. They looked very amused and 
happy to practice.
Picture 2: Vocabulary
This is a practice to remember new words. Using the 
monitor, they can understand the new words in connection 
with pictures they already know. It’s easy to imagine the 
meaning of new words for beginners.
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Picture 4: The role of a teacher
Taking the role of a teacher, he had to speak Japanese 
giving a greeting, asking the date, the weather, the present 
feelings, etc. This is a very good way to practice using a 
foreign language.
Picture 5: Basketball
After finishing their test, they can try shooting. If they can make a goal, they get one more sticker. These stickers 
will be added to one part of their grades. That’s why they are enthusiastic to not only do the test but also to shoot. 
They looked so amused!
Picture 6: Assistants of Gakushuin students
For students learning Japanese in St. Paul’s School, asking/answering in Japanese seemed so much fun. Especially 
using the grammar or words taught on that day must be a very useful practice. When they did this, they looked really 
pleased. In Japan, most students are too shy to ask questions in a foreign language. But we have to change such 
general attitudes, especially in learning languages.
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anese lessons, the level was higher than Middle School’s, needless to say. They have to learn Kanji. 
Kanji has some different pronunciations. ? is called HAHA but ???? is called OKAASAN. I 
realized that to read Kanji was very complicated. And Writing Kanji is, too. They had a small board 
to write characters and they let the teacher see their writing. In this lesson, following the teacher’s 
suggestion, I checked their Kanji and decided whose Kanji was most legible. Students had fun and 
tried hard. The student chosen as the winner looked so happy.
Observing all the Japanese classes in St. Paul’s School, I was surprised that students were so en-
ergetic, motivated, and eager. I was impressed especially that all of the students wanted to use their 
Japanese and test their ability. 
Next, I observed English literature classes. One is about modern literature and the text they 
studied was Slaughterhouse-Five written by Kurt Vonnegut in 1969. They have been reading this 
together during the year and now they had a discussion on each chapter. At the beginning of the 
lesson the teacher gave some hints about how to read the chapter, and formed a group for discus-
sion. After five to ten minutes students introduced their ideas and had more discussion. The other 
lesson was about classical literature. In this lesson, students formed groups composed of four 
people. Each group chose one book from the books the teacher recommended. The teacher gave a 
sheet for each group to write down some points they had to catch while they read the book, such as 
main characters, era, places, relationships and so on. These books are such classics that the students 
might not have been able to read them well by themselves, but the teacher dared to have them read 
by themselves. Some sheets the teacher gave were helpful to them.
As a teacher of literature myself, I found some good points about reading books with students in 
the lesson. First, we might choose just one book for the entire year. Naturally in Japan we choose 
many kinds of works from a textbook that students have bought. It is thought that it’s good for 
students to read many kinds of stories. That implies that it’s better to know various things as Japa-
nese people. I’ve thought this way for a long time myself and then considered which was better for 
students: to read only a few parts of many works or all of one story deeply. Actually I didn’t have 
Picture 7: Kanji lesson
They were learning how to read/pronounce Kanji. All 
of them had a thick textbook and they were prepared to 
take it out of their bags and open the page as soon as they 
found some terms they didn’t know.
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any confidence to choose the latter practice, but I got motivated for doing that by her lesson. So this 
year I am reading only one title called Hamamatsu chunagon monogatari. This is my first attempt, 
thanks to this opportunity.
Next, students can think deeply and have discussions. A lecture by a teacher is necessary but 
having time made by students is much better and can give them a sense of fulfillment. These 
balances are very important. In this time the teachers gave students some hints for reading books 
like keywords. If they didn’t do that, students might not find a good way to read. In fact, reading/
interpreting literature needs some special techniques from the teacher. University students might be 
able to read in their own ways but it is more difficult for high school students because they don’t 
have enough opportunities to consider and solve by themselves in school. That’s why we teachers 
have to give them some effective hints.
And especially in classical literature, teaching grammar is important but we should realize that 
we have other ways to teach, and spend the time with students. Learning grammar is necessary 
when we read classical literature but because of this, we usually don’t have enough time to read 
more material. We can only read very limited parts. First of all, learning grammar is necessary 
for reading literature. But we should allow time to read literature more than to learn grammar. We 
might worry that we won’t get anything from these kinds of lessons, so that nobody understands 
Picture 9: Classical literature lesson
This is a classical literature lesson. The teacher stated 
the day’s theme and distributed a handout to each group. 
Students discussed the topic and found some answers 
from the book, wrote them down on the sheet and submit-
ted it.
Picture 8: Modern literature lesson
This is a modern literature lesson. Based on some ideas 
from the teacher, students made a group and discussed a 
lot.
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anything. I also worried about this actually; however, her lessons encouraged me on this point.
The last thing, we should believe in our students’ abilities, although this might sometimes be one 
of the most difficult things in school. Thanks to the lessons at St. Paul’s, I started a new style for 
my lessons this year. I didn’t teach any grammar at first for the 2nd grade students and I asked them 
to explain the grammar to other students. After their explanations, I added some points or corrected 
them as necessary. At first most students seemed troubled; but by cooperating with other members 
of their group, they could do it without my assistance. I saw them open the grammar book under 
their own initiative. Having students explain grammar themselves is more effective than lecturing 
by a teacher. About reading deeply, students gave a presentation about their ideas and what they 
examined, and I always ask students to express their own ideas in the class exams. I already found 
that some students have a unique way of thinking. This is still our first semester, I hope that their 
creativity will be improved from now on, and for that I have to give them effective hints, too!
4, about my lesson for the 2nd grade students this year
As I said so far, I was very impressed with the teaching-style of St. Paul’s School. I actually 
wanted to do something similar but I didn’t have enough confidence to do so. After observing their 
classes, I gained some confidence to believe in my students’ abilities and so I took the plunge and 
started a new style of teaching. I will write about this later, but I read some of Yukio Mishima’s 
works through this opportunity. Mishima was a Gakushuin high school graduate and wrote many 
interesting novels. The last was The Sea of Fertility tetralogy—which contains the novels Spring 
Snow (1969), Runaway Horses (1969), The Temple of Dawn (1970), and The Decay of the Angel 
(1971). These novels were influenced by Hamamatsu chunagon monogatari written in the Heian 
era, around 1050. Mishima said that he definitely wanted to write a modern novel based on a 
magnificent story from Hamamatsu chunagon monogatari someday. The scholar who wrote a book 
interpreting this story was Satoshi Matsuo, who was Mishima’s teacher of classical literature in his 
high school days. So I chose this story for my students, who are studying at Gakushuin high school, 
just like Mishima. I don’t know if I can find boys having as great ability as Mishima, but I’m look-
ing forward to finding some students having a unique way of thinking.
How to do my lesson;
1)  Grammar Test: check their ability in grammar and make groups of the same size.
2)  Give them each a role: a leader, one making a grammar checklist, one making a grammar presen-
tation, one reflecting on a topic, and one presenting the topic (5 students in total).
3)  Group Work: preparation time for their presentation
4)  Presentation (15 minutes)
5)  The Announcement of the winner: the winners can contribute questions to the semester test 
within their assignment.
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These roles came from a teacher’s idea at St. Paul’s. Each student has his own task and has to 
achieve his goal with his group’s cooperation.
We had two presentations this semester. In the first presentation, I checked their grammar ability 
especially and in the second, I told them that I would check their creativity more than their skill in 
grammar. Finally I read their ideas that were expressed in the exam of this semester. Although some 
of the students had an immature conception, quite a few wrote challenging ideas. In the next semes-
ter, I will introduce my idea and talk a lot with them. I hope that they can develop critical thinking.
I really appreciated the teachers at St. Paul’s.
II   Workshops
1, The Sound of Waves by Yukio Mishima
Before I visited St. Paul’s School I learned what kinds of Japanese literature students there were 
studying. The teacher answered they had studied The Sound of Waves a few years before. Hearing 
that, I was quite surprised because even high school students in Japan don’t read Mishima’s works 
in school. Although Mishima was a graduate of our school, we hardly read him either. When I 
visited there, I wanted to talk about Mishima’s works with them. So I decided to read it with my 
students beforehand and I got some ideas from Japanese students. I held a meeting to talk about it 
and it lasted for 3 hours! Every student had their own ideas. All of their ideas were very useful and 
interesting.
Especially, their interests were about Chiyoko, a butterfly which appeared in front of Shinji’s 
mother, and the world of Uta-jima. They wanted to know what American students think about this 
novel. 
Luckily, I talked with students in St. Paul’s who had already read this novel. It was good that I 
Picture 10: Group Work
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didn’t need to explain the story. They remembered the story and characters. 
After introducing Yukio Mishima, his works and his life, I had 3 questions about The Sound of 
Waves: 1) How do you feel about Uta-jima?, 2) Who do you like/dislike of the characters?, 3) What 
do you think about the role of the butterfly?
1) How do you feel about Uta-jima?
UTA-JIMA—Song Island—has only about fourteen hundred inhabitants and a coastline of 
something under three miles. The island has two spots with surpassingly beautiful views. One 
is Yashiro Shrine, which faces northwest and stands near the crest of the island. …… The other 
most beautiful view on the island is from the lighthouse near the summit of Mt. Higashi, which 
falls in a cliff to the sea.
Uta-jima is the name of the main island in The Sound of Waves. It is surrounded by the sea and 
there are only a few residents who know each other. Shinji is the main character; he is poor and so 
innocent that he hasn’t ever known what love is. He works as an apprentice for a fisherman. At the 
top of this island is the man named Terukichi.
It might be better to say that Terukichi was the personification of all Uta-jima’s toil and deter-
mination and ambition and strength. Full of the somewhat uncouth energy of a man who had 
raised his family from nothing to wealth in a single generation, he was also narrow-minded 
enough never to have accepted any public office in the village, a fact that made him all the 
more respected by the leading people of the village. The uncanny accuracy of his weather 
predictions, his matchless experience in matters of fishing and navigation, and the great pride 
he took in knowing all the history and traditions of the island were often offset by his un-
compromising stubbornness, his ludicrous pretensions, and his pugnacity, which abated not a 
whit with the years. But in any case he was an old man who, while still living, could act like a 
bronze statue erected to his own memory—and without appearing ridiculous.
He already had several daughters so he gave the last one up for adoption. When all his daughters 
got married, he became lonely and felt sad. That’s why he called back this last daughter. Her name 
is Hatsue and Shinji fell in love with her at first sight. Hatsue did, as well. But there are some both-
ersome people for them, whose names are Chiyoko and Yasuo. Both are border/outside of Uta-jima.
a) Chiyoko, the daughter of the lighthouse-keeper, was standing at the far end of the pier, holding 
a Boston bag. This unsociable girl, returning to the island after a long absence, disliked having 
the islanders greet and speak to her.
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b) Someone clapped Chiyoko on the shoulder and she turned around. It was Yasuo Kawamoto, 
the president of the Young Men’s Association. He stood there laughing, his leather jacket 
glistening in the sun. “Ho! Welcome home. Spring vacation, isn’t it?” “Yes. Exams were over 
yesterday.” …… He took great pride in showing this girl from a Tokyo university how well 
he could speak, without any trace of island dialect. Chiyoko was conscious of the masculine 
joviality of this young man her own age; his worldly manner seemed to be saying: “There’s no 
doubt but what this girl has a fancy for me.” This feeling made her even more bad-tempered. 
“Here it is again!” she told herself. Influenced both by her natural disposition and by the 
movies seen and novels read in Tokyo, she was always wishing that she could have a man look 
at her at least once with eyes saying “I love you” instead of “You love me.” But she had decid-
ed she would never have such an experience in all her life. ……
c) Chiyoko and Yasuo got to their feet and, looking across the low wheelhouse, waited for the 
shape of an island that would soon appear in the ocean before them.… As always, Uta-jima 
rose from the level of the sea shaped like some amorphous, mysterious helmet.
They don’t like the old habits of Uta-jima and have a strong longing for the city. So she goes to 
University in Tokyo and has a Boston bag. He pretends to be a city boy and never speaks Uta-jima 
dialect. They go out of Uta-jima and come here, repeatedly. When they looked at Uta-jima from the 
ship they were on, Uta-jima seemed to be a mysterious place. In fact, this island was modeled from 
Kami-jima (God island) in Mie prefecture. The two of them don’t like the atmosphere of God island 
and leave it; however, they have a longing for it as well and can’t conceal that feeling. 
So, Uta-jima is a very small island surrounded by the sea. Everybody knows each other. They 
don’t have any popular songs or magazines but Shinji loves the sound of the sea.
I asked St. Paul’s students, “Where do you know this kind of place?” and they said with consid-
ering, “ The Bahamas“. For them, Uta-jima was a relaxing place with the ocean. But I want to look 
at this keyword, “Yashiro shrine”. The residents have their own God for their life, especially for 
the fisherman’s life because Yashiro shrine’s God is the God of the Sea. I learned about the Amish 
a few months ago. The Amish people have their God and practice a simple and old-fashioned life-
style; also they don’t use modern machinary. St. Paul’s School is in Maryland and an Amish town 
is nearby. It’s not surrounded by the sea but the life style, with the residents maintaining their old 
customs and remaining with God, are very similar. I wanted to visit there but I didn’t have enough 
time and any transportation, so I gave up this time.
2) Who do you like/dislike of the characters?
I had the students make a ranking. The most popular character was Terukichi. That was because 
34
he had power and a sense of responsibility. I imagined those who had leadership could attain much 
popularity in the U.S. Next, it was interesting that reflections on Shinji and Chiyoko were different 
according to the students. One thought he liked Shinji because he was pure and loved Hatsue with 
moderation, but the other said Shinji was boring because he was easy to understand, so the more 
complicated the personality, the better he is. About Chiyoko, it was totally the opposite. One said 
she had to have more confidence, the other said her swinging heart is complicated and that’s why 
it’s interesting. During the discussion, each student expressed his opinions as soon as the other said 
his ideas. It was really great.
3) What do you think about the role of the butterfly?
The mother caught sight of a lone butterfly that came flying capriciously from the outspread 
nets toward the breakwater. It was a large and beautiful black swallowtail. Perhaps the but-
terfly had come searching for some new and different flower here among the fishing tackle 
and sand and concrete. The fishermen’s houses had no gardens worthy of the name, but only 
ragged flowerbeds along the narrow, stone-fenced paths, and the butterfly had apparently come 
to the beach, disgusted with their niggling blossoms.
This was the idea that one student at Gakushuin told me. The butterfly is beautiful but has an ugly 
point at the same time because it metamorphosizes and melts once during a chrysalis and the melt-
ing figure is grotesque. The butterfly has two opposite characteristics. The Sea is in the same situa-
tion. Above the sea it is beautiful but under the sea is darkness. One of the students said The Sound 
of Waves has two opposite features. So this butterfly is a symbol of this novel and this is the symbol 
of Shinji, too, because Shinji’s mother looked at this butterfly and decided to help Shinji. Shinji 
developed new feelings gradually. He was just a innocent boy, but the next time he met Hatsue he 
got some new feelings like love and jealousy, and finally he became a confident man knowing the 
world after he overcame the hardship Terukichi caused. These three steps in growth are the same as 
the butterfly’s, which has there stages as caterpillar, chrysalis, and then adult. His this view was so 
interesting that I decided to try to ask the meaning/role of this butterfly to St. Paul’s students.
One student said this was like Shinji, as I expected. On the other hand, the other said it was 
Chiyoko. I haven’t ever thought like that. There is the question that if it is so then why did Shinji’s 
mother move after looking at Chiyoko-butterfly. However, his point of view made me realize that 
there are many in-between persons in this novel. The border in novels is a very important point 
when we interpret the story. Chiyoko is also the symbol and might be the more important person 
than Shinji. Anyway, I could spend really precious time with them, both students of Gakushuin and 
St. Paul’s.
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2. The Tale of Genji by Shikibu Murasaki (c. 1008)
My major is classical literature so I really wanted to introduce something and talk a lot with them 
about it. But since they are only learning modern Japanese, it would be too difficult to understand 
classical sentences (needless to say, it is sometimes too difficult for even Japanese students). For 
that reason, I used the monitor and let them see some of the picture scroll of The Tale of Genji. 
During last year, I taught The Tale of Genji to 3rd grade students. Especially I dealt with the theme 
of whether Genji really loves Fujitsubo as his lost mother or not. I wrote a paper for the 14th volume 
of the journal of Gakushuin high school. I chose this topic and had a discussion with St. Paul’s 
School students about it.
A) Kiritsubo: The paulownia pavilion
She was called Fujitsubo. She resembled that other lady to a truly astonishing degree, but 
since she was of far higher standing, commanded willing respect, and could not possibly be 
treated lightly, she had no need to defer to anyone on any matter. His Majesty had clung all 
too fondly to his old love, despite universal disapproval, and he did not forget her now, but in 
a touching way his affection turned to this new arrival, who was a great consolation to him. 
None of His Majesty’s ladies could remain shy with the young Genji, especially the one he 
now saw so often, because he hardly ever left his father’s side. All of them took pride in their 
looks, no doubt with good reason, but they were no longer in the first blush of youth, whereas 
the new Princess was both young and charming, and Genji naturally caught glimpses of her, 
although she did what she could to keep out of his sight. He had no memory of his mother, 
but his youthful interest was aroused when the Dame of Staff told him how much the Princess 
resembled her, and he wanted always to be with her so as to contemplate her to his heart’s con-
tent. His Majesty, who cared so deeply for both of them, asked her not to maintain her reserve. 
“I am not sure why,” he said, “but it seems right to me that he should take you for his mother. 
Picture 11: Workshop of The Sound of Waves
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Do not think him uncivil. Just be kind to him. His face and eyes are so like hers that your own 
resemblance to her makes it look quite natural.” Genji therefore lost no chance offered by the 
least flower or autumn leaf to let her know in his childish way how much he liked her.
B) Otome: The Maidens
His Grace’s son had grown up with her, but they had lived separately ever since they were ten, 
when her father told her, “You may be good friends, the two of you, but you are not to yield 
your intimacy to any man.” However, the boy still thought of her in his youthful way, despite 
this new distance between them, and he was always eager to play dolls with her or to take 
whatever chance passing blossoms or autumn leaves might offer him to send her a word.
After I introduced the youthful days of Hikaru-Genji, I distributed these sentences above. He lost 
his mother when he was three years old and got a new mother who was only five years older than 
him, her name was Fujitsubo. And she really resembled his lost mother. His father said Fujitsubo 
was really the same as his lost mother and they looked like a real mother and a son. After hearing 
these things, Genji tried to approach her and gave even a slight flower and autumn leaf to her.
Then I asked students, “Why does Genji love Fujitsubo?”
As I expected, they answered with similar ideas that it was because he was longing for his 
mother and was lonely without his real mother. In other words, he was very childish and this view 
is the same as the Japanese students’ and research on this general theme, like the Freudians: a very 
young boy loves his mother and sees his father as his rival. As he gets older, this kind of feeling 
subsides and his love is directed to other women. However, if he doesn’t go through this process, he 
might not develop like this, which means he really loves his mother as his special lady. It is called 
an “Oedipus complex”. Actually when I spoke of Freud’s theory, some of the students nodded like 
they already knew about it, which surprised me.
And one of the students asked me what the answer was, but I said this scene was significant, 
that’s why I would like to explain and think it through together from now.
Take a look at the underlines in A) sentences of Kiritsubo. At first, we readers have to think about 
the existence of the narrator of this story. It is said the narrators are four ladies who work in the 
court. And one of these ladies knew about the love story of Genji’s father and mother, the mother’s 
death and the father’s sadness. Also she knew the father took a new wife who totally resembled the 
lost wife, and one court-lady told Genji that the new princess resembled his mother.
In these sentences, it is important for these words to be used three times which means Genji is 
just a child; they are young, youth and childish. We readers should remember who said these words. 
The answer is the narrator, and she knew all of the feelings of Genji’s father, as I said. That means, 
the narrator stands by Genji’s father. So, her sight caught Genji as a lonely child who was longing 
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for his lost mother naturally. Did he really want his lost mother again? Was he really just a child? 
We’re not sure, but we can interpret it this way because of the narrator’s way to tell the story.
I want to pick up one more important thing, the last sentence in thick letters. This is written as 
below in Japanese;
?????????????????
???????????????????????????
This sentence has been interpreted as Genji’s childish feeling for Fujitsubo, but we want to take 
a look at the B) sentences this time. B) is a scene which Yugiri who was Genji’s son wanted to meet 
his girlfriend when he was about ten years old, this was almost the same as Genji’s age in the A) 
scene. 
As you can see, this sentence written in the last part in thick letters is very similar to the last 
sentence in the A) part. Both of them wanted to meet their lover and they used a flower and leaf for 
that. It is also used youthful in B), too. Also Yugiri did lose his mother like Genji. However, the re-
searchers and also the students in St. Paul’s are thinking Yugiri’s love is the love for a girl/lady as a 
boy but Genji’s love is the longing for a mother just like a child. But actually, the original sentence 
has totally the same sentence, like the above. What makes it different? 
The answer to this question depends on what kind of person narrates and how he/she does so. The 
narrations made by some specific narrator make readers think how the narrator wants. Did Genji 
love Fujitsubo as an alternative of his lost mother purely? Or does he love her as a special lady? In 
fact, he always gazed at her before he heard that she resembled his mother. I mean, this information 
might be used as just a reason for him not to stop loving her as a particularly special lady.
I can’t convey all of my ideas here but I wanted to tell students in St. Paul’s how much influence 
the narrator had in literature. While we are reading literature, we always have to pay attention to the 
Picture 12: Workshop of The Tale of Genji
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existence of the narrators leading us on the narrators’ way. 
At the last part of my workshop, one of the students said Genji’s sentence had “flower” but Yugi-
ri’s had “blossom”, this difference made Genji was more childish and Yugiri was mature. This idea 
was something I’ve never thought before. I’m going to think about how to translate it from now on.
I had a very precious time in St. Paul’s. Especially I was so happy that I could talk about Japa-
nese literature, not only modern but also classical to foreigners. I appreciate that Gakushuin and St. 
Paul’s could allow me such a great experience this time.
